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Introduction
Education, the privileged path of the new evangelization
For evangelization “to be true to itself, it cannot take place apart from education; it is directly related to it. The Second Vatican Council teaches that the encounter with Christ is the true light of the mystery of human existence. In this regard, the Church possesses a tradition of educational resources, studies, research, institutions and people— consecrated and non-consecrated persons, belonging to religious orders, congregations and institutes—who provide a significant presence in schools and education”
.

The providential action of the Spirit has raised up one day in the person of St. Hannibal Mary Di Francia a great desire for redemption; a human and divine redemption which has been translated into a life dedicated to prayer and the reception of people affected by the specter of extreme poverty and among these he favored the children.

At a distance of about one hundred years his followers are questioning themselves on how to follow today the route marked by him on the coordinates of prayer for vocations and the evangelical reception of the new forms of poverty.

In the Constitutions of the Rogationists we read:   “Following the example of Father Hannibal, who from the beginning of his mission has identified the value of education at the basis of evangelization, we dedicate ourselves with passion and expertise to the education of children, especially the poor and abandoned. Education, as a fundamental right of every person, allows us to be agents of mercy in the harvest of those who have no voice, by offering them the opportunity to introduce themselves as protagonists in society. In addition, we commit ourselves to a culture of vocations which is expressed in educating children and young people to become aware of being personally loved and called by God. Thus we contribute in forming balanced and mature persons, open to dialogue, respectful of others and of creation, who enter society as honest citizens, with a good human, religious, professional preparation and a Rogationist sensitivity”
.

The Constitutions of the Daughters of Divine Zeal thus express: “the education of the young, especially of children in situations of poverty and alienation, is the fullest expression of our love for ‘the great harvest of future generations’. With our educational service, according to the mind of the Father Founder, we welcome them and help them to develop their personality and their resources, setting them forth towards a full human and spiritual maturity. Combining in synthesis the Gospel and culture, faith and life, we offer them at the same time, the holiness as an educational destination. We will let them know the divine command of the Rogate so that they would its lay apostles”
.

Education, momentous opportunity to relaunch our mission
There is no corner of the world which does not experience today an overall sense of bewilderment at so many unrests and new scenarios that are sketching out, thanks to the techno-science and the spread of the great instruments of communication. We are probably at the dawn of a new humanity that contrasts and measures itself in the different religious, ethnic, economic and cultural tensions. It is a complex and at the same time engaging scenario in which it is worth entering to participate as protagonists or at least as followers. In this perspective, we are almost spared from elaborating a life project ex-novo inasmuch as the answers to new problems could already be the starting point upon which to outline a feasible project. But to look ahead we must also refer to the past and to our history. That means, starting from that place and time that offers consistency and hence the future of our every act.
                                 I. Our being present
The educational emergency: opportunity and crucial challenge
The educational emergency indicates the impossibility to educate as a normal condition of the contemporary society. This reality is highlighted since the society was open to the maximum possible variability of options and behaviors, so that the same deviance was taken as 'normal' behavior. Here lies the true nature of educational emergency.

In this regard, the Synod of Bishops thus expresses itself:  “Today, the work of education is taking place in a cultural context where every kind of educational activity is becoming more difficult and critical to the point that the Pope Benedict XVI has spoken of an «educational emergency». With this expression, the Holy Father intends to allude to the special urgency to pass on to future generations the basic values of life and moral conduct. Consequently, many places are increasingly demanding a genuine form of education as well as truly qualified teachers.”
.

Today’s society and everyday culture become more complex and ambivalent. The offered languages, models, life-styles are varied, sometimes contradictory and ambiguous
. 

The multiplicity of the value references​​, the globalization of the proposals and ways of life, the mobility of peoples, the scenarios made ​​possible by technological development are new and important elements that mark the disappearance of an almost automatic way of exploring models of identity and inaugurate innovative dynamics. The global culture, while it seems to cancel out distances and increase the freedom of the subject, at the same time it creates a sort of obvious confusion that influences one’s behavior and way of life that actually represent a proposal of values or non-values
.

The children, keen observers and listeners of the life of adults, are no longer able to easily make sense and project a serene future to their own life. They are conditioned by a weak or occasional and provisional religiosity, less and less willing to make positive and long-lasting decisions or to entrust themselves to institutions and adults who lack credibility because they are far from or sometimes inconsistent with their world and their language. The family, the school, the Church are institutions whose credibility and authority were assumed in the past, have in fact lost the role of educational guidance
.

The emergence of new needs generate new educational challenges, among which, the most ancient and ever new, is to counter the passive assimilation of widely disseminated models and to overcome the inconsistency by promoting the ability and the exercise of critical thinking of reason
.

How do we respond
The pedagogy of Father Hannibal Mary Di Francia, which has a definite social connotation and is configured as “pedagogy in situation”
, is called upon to operate even today in a specific historical and social context: the suburbs and degraded districts, the problem of orphaned and abandoned children, the recovery of lost and at risk youth, exploited women. 

While on the one hand, it is possible to identify traces for a pedagogy of St. Hannibal, on the other hand, we cannot assume that in all the educational works that we do there had always been a comprehensible approach and a pedagogical choice, with a clear methodology of intervention, shared and updated, so as to be able to characterize our work and identify us.
Choosing the way of fidelity and creativity
Father Hannibal took care to convey to everyone that, as children of the same heavenly Father, all those who were entrusted to his educative care were children of God, human beings like all others with the same rights and duties, and above all, that they should have and hold this consciousness of humanity and personal dignity
. 

The methodology of Father Hannibal does not condition or impose, but allows the young man, properly guided, to find himself, to identify his own characteristics and inclinations, to make his own choices, and to formulate his own project of life.
It proposes the values​​ and behavioral patterns emerging from the way the educator poses himself, so that the young can learn how to discern and evaluate the goodness or not of these proposals and eventually make them his own in full consciousness. And, then, there's the extra edge represented by our trust in God: it is He who operates in consciences and, in the light of the Holy Spirit, inspires educational acts, makes the good seed grow and bear fruit.
Specifically, the actuality of his methodology, as testified by his work, is based on the invitation to seize the “signs of the times”, that is, the educational and other needs of every person today, like the poor of Avignone at that time. In fact, we read that during his times the Father Founder provided them with food, housing, work, education, dignity and future. Today we are called to respond to this task, interacting with the complexity and variety of languages, cultural and religious traditions, educational models, and emerging social issues.

The work of Father Hannibal continues to be realized today when we are able to seize the emerging issues and identify the educational resources of the individual, the environment and the community from where he originates and in which he will return to insert himself. This task requires from us the capacity to interact effectively with the cultural, historical, operative and economic processes that characterize the lives of those who are entrusted to our educative care. 

For personal and community reflection: 
· Are we convinced of the significance of our presence and the relevance of our educational activity with the present times?
· Which situations are found in your own context?
· By now, the topic of the “educational emergency” is a reality that is experienced at the global level. How has it been taken and defined? What are the factors that gave rise to this emergency?
· Are there concrete actions taken in your own context concerning education (seminars, symposium, formation and upgrading courses, revision of structure and project)? 

· The charitable dimension is inherent in the more encompassing sense of the Rogate. Is it sufficiently perceived?
· Is there a need to “translate in today’s cultural categories the educational dimension of the charism of the Rogate”? In what way?
II. Renewing our identity 
Sources of specificity: founder, charism, history
Concerning charity, which immediately identifies the work of St. Hannibal, he wrote, “I will love and I will respect the poor of Jesus Christ in a spirit of faith and charity, considering them as suffering members of the Mystical Body of Jesus our Lord and keeping always in mind how Jesus Christ exalted the poor, declaring as done to Himself what will be done to them. [...] This love will consist in having compassion to them even when they are annoying, in rescuing and serving them when necessary, in helping them as I can, and even more in evangelizing them and leading them closer to God [...] Evangelizing the poor without assisting them is an incomplete job. It is necessary to unite the one thing to another, and thus making a service which is infinitely pleasing to the Adorable Heart of Jesus, and will obtain for us copious divine blessings. Thus, may this spirit of double charity may never fail”
. 
We read in the Constitutions of the Rogationists that “the love of Christ present in the poor (cf. Mt 25: 31ff) led Father Hannibal to share the plight of the marginalized. Though he was rich he became poor in the Avignone quarter so as to bring Christ to the poor and the poor to Christ. Enlightened by the Rogate he recognized in them the first Rogationists, because God hears the cry of the poor (cf. Ps 86:1-7), and dedicated himself completely to their human and social development. As heirs of the evangelical witnessing of our Founder, we consider love for the poor a characteristic of our mission. Therefore, we dedicate ourselves, where we are present, to the rescue and evangelization of those in spiritual and material needs. We commit ourselves, in a world torn apart by social discrimination and exclusions, to promote life and to eliminate the causes of poverty”
. 
 Meanwhile, in the Constitutions of the Daughters of Divine Zeal it is underlined that “like the Father Founder we strive to be with the poor, to love them in Christ, to alleviate their suffering, making as our own and promoting in others their legitimate aspirations for a condition of life that is more consonant with human dignity [...]. We extend our service of charity towards the poor in different forms. Following the example of the Father Founder who loved and served them recognizing in them the poor and suffering Jesus, we also strive to rescue and evangelize them”
. 
In the mind of the holy Founder, the works of charity are the expression of the charism of the Rogate and revelation of the compassion of the Heart of Christ.
Objectives, subjects, method of educational charity 
Education is “the art of arts, delicate and difficult. It is the science of sciences. It is a valuable and beneficial, highly civilized and humanitarian work,  which is blessed and pleasing to the Lord. It is a holy and sublime mission”
. It is every person’s fundamental right, especially of those who have no voice and are victims of old and new forms of poverty.
It has the task, through an individual and more personalized journey, of forming balanced and mature persons, open to dialogue, respectful of others and of creation, who enter society as honest citizens, with a good human, religious, professional preparation
 for their emancipation and growth towards self-determination.
Education is seen as “a form of collaboration that stimulates and encourages, and that, through dialogue and reason, discovers the qualities of each individual, starting from the knowledge of his existential questions. It can truly be implemented only in a relational and community context and is a particularly effective way to fight against despair that can reside in the hearts of young people”
.

The ultimate goal of the difrancian pedagogy is, therefore, to construct the person’s identity, by helping him discover and develop his individual potentials up to the achievement of his full self-realization, according to the plan of God in the present time, as well as in the future. The great novelty of Hannibal Mary lies in looking at man as a “vocation”, as  a being called into existence so that he could ever more reveal himself, by his  growth and identification, as God's project to be brought to completion and hence, be a good laborer of the harvest.

The method of the difrancian educational pedagogy can be summarized and synthesized in one word: love, which means to approach the pupils with the same zeal and the same compassion with which Jesus looked at and approached the abandoned harvest. 
The specific elements, on which this methodology of love is actualized, are varied:
a) The passion for education.

b) The meticulous care and attention in organizing the material and spiritual life of the students.

c) The study aptitude of each child to be educated in order to grasp the skills, qualities, inclinations and direct him to an occupation that is responsive to his abilities and where he can be fully realized
d) The continuous and quiet supervision of pupils in all times of the day. 
e) The assimilation of principles and rules not through words, at the level of a purely theoretical transmission of values​​, but through the testimony of behavior and ways of life.

f) The promotion of culture as a way of overcoming blocks, impediments and negative influences of an environment of origin and as a means of developing the “humanity” present in each individual, which is a sign and manifestation of the divine that is in him.
g) Work, which is a great educational means of redeeming and promoting one’s own personality, educating oneself to sacrifice, to acceptance of self with one’s limits and discover new potentials, to grasp the value of time. 

h) The prayer as a privileged space to fill in the emptiness and limitations inherent in the human nature of educators, asking God Himself to complete what is lacking in human weakness.

Religious and lay educators and the educating community
The role of the educator in this perspective is to help realize this process of self-discovery in a progressive and fruitful evolutionary path.

 
Whoever is called to this task, be it lay or religious, is considered by Father Hannibal as an intelligent stimulator in the educational process. He/she should be an interpreter, someone who has a sense of mystery and of the transcendent and, at the same time, is capable of perceiving the signs by which God reveals his plan, through the structure of the child’s personality, in his life, seen within the cultural background of his family and society, in the historical and geographical environment where he lives. In fact, as the Father Founder would say, to be an educator one should be a philosopher, a theologian, a great expert of the human heart and a saint. 

Today the educator is primarily called to be “a guide who directs, a psychologist who intuits, a master who inspires”. His role will be to initiate the student to self-discipline, leaving more and more spaces to the exercise of initiative, to personal freedom, while trying to impart the values through the witness of his life. 
However, among the new ideas on education there emerges also the need to consider how every educational process requires the convergence of different components that make up the educating community. 

In the specific education and pedagogy of Hannibal Mary Di Francia it consists of: the religious community, parents, educators, teachers, pupils, auxiliary and administrative staff, social workers.

The task of educating concerns all, each according to their role. Each member of the educating community has a function and a role. However, they pursue the same purpose and continuity of educational interventions in order to achieve together a Christian education according to the style of the Rogationist charism.

Each, with different and converging ways, contributes to the inculturation and development of the charism. 

The responsibility is manifested in the sharing of the educational project which constitutes an area of ​​dialogue, confrontation and collaboration.

So that the educating community could truly manifest the signs of harmony and active commitment to education as a service, all its members are called to a constant dialogue and to ensure unity in diversity, respecting and harmonizing the qualities of each one
. 

For personal and community reflection:
· According to you, which elements of your educative work indicate the specific charism of the Rogate? 

· In what way our educational interventions demonstrate our own and original charismatic contribution?

· Are we convinced that a deepening and a better comprehension of our identity could also increase our visibility and therefore our identifiability?

· The clarity of our identity depends much on the level of our knowledge about the charism, the Founder and our specific educational approach. Are we convinced of this? Why? Indicate a score from 1 to 10 to your level of knowledge concerning these three elements (charism, Founder, our specific educational approach). 

· What concrete initiatives have been made in your own context to promote the formation of religious and lay educators?

· Is the specific and the added value, that should come from our educational principles, perceived with clarity?

III. Reformulating our project
We try to give our response to new educative “questions” such as regarding its social, legal, cultural, family, inter-religious aspects, etc… 
The ultimate goal of our educative work is the diligent care of the personality of the young, aimed at appreciating and developing it,  in a rigorous process of self-determination of the subject and of his natural qualities in view of acquiring a well-defined identity and full realization of oneself. 
Urged by what the Church demands from us, it seems that one of the educative challenges nowadays is to relaunch the crucial anthropological dimension of education and, more generally, to  reflect on the existential and socio-cultural reality of man today
. Such reflection, however, far from remaining at the theoretical level, should identify the real problems, then proceed in formulating and verifying possible intervention, so as to be able offer our most personalized contribution which springs from the charism of the Rogate,  that is, the union of prayer and action. 
A response that is inculturated and integrated in the different contexts 
Each local context where we are inserted imposes rules and obligations of various kinds which are becoming more complicated and articulated. Therefore our action today is only possible if there will be a constant updating of the different realities and a continuous qualification of the staff. 


Besides, presenting ourselves with a preconceived model of assistance that caters to a more nostalgic and self-referential setting may render us anachronistic, ineffective, impractical and therefore useless. Hence, we should formulate programmatic orientations with wider horizon and real integrated visions, which could not  only be a solution to the problems, but also suggest an anthropological model that is more in line with our charismatic expectations and the needs of the world. 

The memory that conserves and the creativity of charity 

The great anxiety about the world of children today stands out over such a very broad and complex horizon. It also varies according to the different contexts in which we live. In fact, expectations of the children and families of our mission in a poor environment are certainly very different from those who live in a more economically advanced contexts. 

However, the thread that binds all the realities, related to children in the whole world, is the one that starts from our Avignone and reaches up to our present day. It is our renewed attention that wants to be translated into our care for the many physical and moral maladies that affect the youngest and most helpless. 

A reference to our happy beginnings could regenerate our desire and turn this memory into a surge of creativity, reminding us that the meager means of our holy Founder was able to transform hundreds of lives. 

For personal and community reflection: 

· What new educational demands and needs are emerging in your own context?
· These needs require our specific charismatic and apostolic response. Among the educational works existing in your context: which are adequately responding or not responding to these needs? Why yes/no? 

· Please attach the collection of information/ materials on each of our Socio-educational and socio-charitable Work which are existing in your own context, following the (attached) module. 
Opening our “jobsite”
It would be worthwhile to begin thinking of a common and shared action. A sort of a construction site to which we want to invite all the forces in the field.
Thus, the International Congress becomes a moment of listening, knowing, confronting, exchanging and giving among the different continents wherein the educational work is realized according to the indications of Hannibal Mary Di Francia. 

This event has the following objectives:

- To bring out the specific traits of the pedagogy and educational model of St. Hannibal;

- To put these traits into dialogue and confrontation with the current socio-historical circumstances even in the light of similarities and differences, positive as well as negative aspects of the cultural and geographic diversity in which our educational works are inserted;

- To try to identify the needs and the ways of solving them in the light of what the difrancian pedagogy may suggest today. 

The questions (for personal and community reflection), which are already present in our educational attention, want to obtain the needed contributions that each educational work can offer, with the presentation of its educational practices and its considerations. 

This exercise of reflection can effectively help to build unity of action among us in a field that is characterized by deep variety and diversity. Some proposals and initial responses that will emerge, though never final, can sketch an outline of the basic elements of the pedagogy of Hannibal Mary Di Francia and indicate the action that we should take in the near future. 

Involving the "good workers"
The current economic crisis (of course we are referring in this case to our presence in the West, without excluding those parts of the world where crises are endemic) enjoins us to reflect on the rallying call of “good workers”. Educators, social workers, volunteers, administrators, all these figures need not only be placed in a right employment framework, but they should be sustained through ongoing formation and constant re-motivation. If it is true that the support policies of today seem to be more responsive to the expectations of the new poverty, it is likewise true that they pass and are administered through the figures of high professional profile. Approximation or goodwill are not enough to initiate educational or welfare activities of a high standard. 

The need of networking
The network is not a fad or a new style of the times. It is a real necessity aimed to identify and to make known our action, to spread good practices, to secure and  standardize them in view of optimizing costs and resources.
This consideration suggests us on how we could identify and tackle the new challenges through a series of relationships and networks, that must be established with other governmental and non-governmental institutions, formal and non-formal education (social services, private and public schools, families, volunteer associations, agencies for study and educational research, etc ...) which any educational work today cannot do away with. 
Possible new “construction” for more effective solutions
The good praxis and knowledge accumulated over the years form a formidable baggage to take a more decisive journey into the world of poverty among children. Armed with such knowledge and assisted by the same Spirit that inspired our holy Founder we could launch some longer-term initiatives oriented toward ensuring continuity, innovation and development to our educational and redemptive action.
For personal and community reflection: 

· Among the different educational realities/experiences in your own context, which would be useful to share so that by mutual listening to each of these events we may be able to recognize the paths that the Holy Spirit points us for the future of our educational work?
· What suggestion/proposal can you offer to promote and support networking? 
· What aspect / dimension of our educational work would need more attention?
· Do you think that these charitable initiatives would have a good sense of “vocational” character if they were more widely used and made ​​known?
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Family of the Rogate 

� XIII Ordinary General Assembly of the Synod of Bishops, Instrumentum Laboris, n. 147, Rome 2012.


� Congregation of the Rogationists of the Heart of Jesus, Costitutions, Rome 2010, art. 70.


� Istitute of the Daughters of divine zeal, Costitutions, Rome 2002, art. 83; Cfr. Id., FDZ Directory, Rome 2002, art. 86 e 87; Cfr. Id., Guidelines of the Educational Mission. Orientations for transcribing today the educational mission of the charism of the Rogate, Rome 2011, pp. 7-12.  


� XIII Ordinary General Assembly of the Synod of Bishops, Instrumentum Laboris, n. 149, Rome 2012. 


� Cfr. A. Calò, Pedagogia rogazionista… ovvero dei ragazzi incompiuti, www.padreadamo.com, 2009.


� Cfr. Conferenza episcopale italiana, Educare alla vita buona del Vangelo, Roma 2010, n.10. 


� Cfr. A. Calò, Pedagogia rogazionista… ovvero dei ragazzi incompiuti, op. cit.


� Conferenza episcopale italiana, Educare alla vita buona del Vangelo, op. cit. 


� By this, we mean a pedagogy with strong principles, but ready to be brought into question when it senses the limits and risks of a fundamentalist tendency. It is a pedagogy that wants to operate in the world and continually renews itself with it. In this regard, see, G. Santomauro, Per una pedagogia in situazione, La Scuola, Brescia 1967.


� Cfr. S. Perrone, Il suo impegno sociale, in “Padre Annibale, oggi”, n. 5, Curia Rogazionisti, Roma 2005 , p. 4. 


� Cfr. T. Tusino (a cura di), Antologia Rogazionista, Roma 1960, pp. 275-276.371.


� Congregation of the Rogationists of the Heart of Jesus, Costitutions, art. 71, op. cit.


� Cfr. Istituto Figlie del Divino Zelo, Costituzioni, art. 36.84, op. cit.


� Cfr. V. Santarella, Pedagogia Rogazionista, Editrice Rogate, Roma 1974, pp. 24-34.


� Cfr. Congregation of the Rogationists of the Heart of Jesus, Costitutions, art. 70, op. cit. 


� Istituto Figlie del Divino Zelo, Linee guida della missione educativa. Orientamenti per trascrivere nell’oggi la missione educativa del carisma del “Rogate”, op. cit. 


� Cfr. Ibidem.


� Cfr. Progetto Culturale della Cei, Le sfide educative, Laterza, Roma-Bari 2009. 
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